
Can coaching help 
teachers develop a  

metacognitive approach? 

Professor Rachel Lofthouse
Carnegie School of Education, 

Leeds Beckett University, 

r.m.lofthouse@leedsbeckett.ac.uk 

@DrRLofthouse

@CollectivED1



Choose ONE word for each image 
which might describe an aspect of 

coaching 



Let’s start with you. 
Find a partner.  

Become persons ‘A’ & ‘B’. 

Swap. Person B –
please give your 
partner your full 
attention as they 

consider the same 
question. 

Give them your 
attention, ask them 
useful questions to 

prompt their thinking, 
but focus only on their 
experiences and ideas 
– you will have your 

turn soon. You have 3 
minutes. 

Person A – please 
have a conversation 
with your partner to 
elicit their views on 

the question: 

Why bother with 
coaching in 
education? 



Spectrum of intent, context and quality 

• Induction 

• Support

• Gatekeeping
Mentoring

• Facilitation 

• Development 

• Self-
determination 

Coaching



Complex context for coaching in England

Coaching in 
Education for 
Professional 

Development 

Coaching 
takes many 

forms

Coaching 
has many 
functions

Chartered 
College 
CTeach

Coaches

School-
led 

system

Freelance 
coaches in 

CPD 
market

Tools for DfE
career 

development 
(eg. Early 

Career, Women 
in Leadership)

Instructional
Coaching 

Coaching 
integrated 

in 
leadership 

CPD  

Coaching 
within SSIF 

projects



Shared labour for a 
common purpose

Combined effort was 
for a common 

purpose with a focus 
on students and their 

learning 

Parity and link to 
productive dialogue

Working productively 
as well as building 

relationships 

A safe forum for 
professional 

challenge

Make choices about 
practice beyond QA 

& PM processes

https://www.bera.ac.uk/blog
/teacher-peer-coaching-a-
story-of-trust-agency-and-
enablers



Using ecological analysis for coaching to discuss metacognitive teaching

INPUTS

Who are the learners? What 

do you know about them 

that should influence your 

planning? 

What is framing the 

metacognition in the 

lesson(s); what are the 

opportunities and 

constraints?

How confident are you 

about your own knowledge 

base and relevant 

experience? 

How can I help you at this 

point?

EXPERIENCE

How did learners engage 

with the lesson? 

What was your role as the 

teacher?

How are metacogntive

episodes of learning 

connected within and 

between lessons?

How was this related to the 

inputs, and what occurred 

that was unexpected? 

OUTCOMES

What evidence was there of 

learning? How was 

metacognition recognised? 

What did you learn about 

pupils / your subject / 

yourself?

What might be the legacy of 

this approach for learners 

and for you? How can this 

be enabled and enriched? 

How might you give other 

teachers insights from your 

experiences?





To
o

ls

Scaffold, frame, measure

Promote dialogue & 
divergence

Transformation through 
boundary crossing

Authenticity

Solidarity 

Creativity

Attributes for professional 
learning and development of 

practice: individual and 
institutional 

Expand

Critique 

Articulate 

Changes resulting from professional 
learning and development of 

practice: individual and 
institutional 



Please contact me if you have questions about this session, 
about the work of CollectivED, or would like to write for our 
Working Papers
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